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Assessment Policy

IB learner profile

The aim of all IB programmes is to develop internationally minded people who,
recognizing their common humanity and shared guardianship of the planet,
help to create a better and more peaceful world.

IB learners strive to be:

Inquirers

They develop their natural curiosity. They acquire the skills
necessary to conduct inquiry and research and show independence
in learning. They actively enjoy learning and this love of learning
will be sustained throughout their lives.

Knowledgeable

They explore concepts, ideas and issues that have local and global
significance. In so doing, they acquire in-depth knowledge and
develop understanding across a broad and balanced range of
disciplines.

Thinkers

They exercise initiative in applying thinking skills critically and
creatively to recognize and approach complex problems, and
make reasoned, ethical decisions.

Communicators

They understand and express ideas and information confidently
and creatively in more than one language and in a variety of
modes of communication. They work effectively and willingly in
collaboration with others.

Principled

They act with integrity and honesty, with a strong sense of
fairness, justice and respect for the dignity of the individual,
groups and communities. They take responsibility for their own
actions and the consequences that accompany them.

Open-minded

They understand and appreciate their own cultures and personal
histories, and are open to the perspectives, values and traditions of
other individuals and communities. They are accustomed to
seeking and evaluating a range of points of view, and are willing
to grow from the experience.
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Caring

They show empathy, compassion and respect towards the needs
and feelings of others. They have a personal commitment to
service, and act to make a positive difference to the lives of others
and to the environment.

Risk-takers

They approach unfamiliar situations and uncertainty with courage
and forethought, and have the independence of spirit to explore
new roles, ideas and strategies. They are brave and articulate in
defending their beliefs.

Balanced They understand the importance of intellectual, physical and
emotional balance to achieve personal well-being for themselves
and others.

Reflective They give thoughtful consideration to their own learning and

experience. They are able to assess and understand their strengths
and limitations in order to support their learning and personal
development.

IB Mission Statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring
young people who help to create a better and more peaceful world through
intercultural understanding and respect.

To this end the organization works with schools, governments and international
organizations to develop challenging programmes of international education and
rigorous assessment.

These programmes encourage students across the world to become active,
compassionate and lifelong learners who understand that other people, with their
differences, can also be right.
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SIBS Mission Statement
Purpose
The purpose of assessment at SIBS is to improve student learning, to provide regular
reports to parents on student learning and to make sure that teaching and learning
follows and respects the IB Primary Years Programme goals and objectives. Formal
assessment guides planning and instruction, ensuring student engagement.

At the heart of this policy is the goal to guide our students to develop the five essential
elements that encourage life-long learning:

e the acquisition of knowledge

e the understanding of concepts

e the development of approaches to learning
e the development of attitudes

e the promotion of student-initiated action

Our Assessment Policy at has been finished to meet both the requirements of the 1B
Primary Years Programme (PYP) and the Chinese National Curriculum. This policy, a
living document, will continue to evolve as a reflection of our ever-expanding

expertise.

Principles
All education at SIBS takes place in a culture of care. We believe that students should
be the main focus- spiritually, morally, socially and intellectually.

Our culture is based on partnerships between teachers, students and parents/caregivers.
Assessment of students’ achievements must be broad ranging, versatile, adaptable
relevant and above all reflective and supportive of the partnership between schools
and families.

The process of assessing student’ learning in the PYP can be subdivided into four
closely related areas in which our teachers follow:
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® Assessing- how we discover what the students know and have learned.
® Recording- how we choose to collect and analyses data.
® Reporting- how we choose to communicate information.

® Reflecting — how a feedback loop can impact student learning.

Assessing: How we discover what the students know and have learned

The assessment of the students’ development and learning is an essential component
of the curriculum, and helps to inform continued development, learning and teaching.
Students are observed in a variety of situations and a wide range of assessment
strategies are implemented. At SIBS, the classroom employs a range of prior,

formative and summative assessments, which demonstrate student achievements.
® Pre-Assessment

® Formative Assessment

® Summative Assessment

Pre-Assessment:

At the beginning of each Unit of Inquiry, teachers will assess children’s prior
knowledge and experience before embarking on new learning experiences.

Formative Assessment

Formative assessment occurs throughout the unit or learning process. It is interwoven
with daily learning and helps teachers and students to find out what the children
already know, understand and can do in order to plan for further learning and growth.
For each Unit of Inquiry, teachers design at least three formative tasks. These tasks
will have predesigned rubrics for the same.
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Formative assessment and teaching are directly linked providing feedback to both
students and teachers. Formative assessments take a variety of formats that may
include orals, debates, role play, etc.

Summative Assessment

Summative assessment happens at the end of teaching-learning process or experience
and is planned for in advance. The assessment is designed so that students can
demonstrate their learning in well-founded contexts and apply it in new ways.
Summative assessments take a variety of formats that may include tests, examinations,
reports, essays, presentations, projects, etc.

Recording: How we choose to collect and analyze data

The teachers use a range of methods and approaches to gather information about a
student’s learning. They record this information using a variety of tools and strategies.

Assessment strategies

Observations

All students are observed often and regularly, with the teacher taking a focus varying
from wider to closer i.e. from class to individual and from non-participant (observing
from without) to participant (observing from within).

Observation of:

® Individual and general class behavior
® Student interactions
® Skills — reading, listening, logical thinking and lateral thinking skills

® Response to instructions
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@ Student application of what has been learnt
® Student health and circumstances
® Team work

Performance assessments

The assessments are goal-directed with established criteria. They provide authentic
and significant challenges and problems. In these tasks, there are numerous
approaches to the problem and rarely only one correct response. Audio, video and
narrative records are often used for this kind of assessment. Assessment is based on
performance during: Role-play, Presentation, Demonstration, Problem-
solving, Response to challenges.

Process-focused assessments

The students’ trans-disciplinary and other skills are observed and recorded by noting
the typical as well as non-typical behaviors. Collating multiple observations enhances
reliability, and synthesizes evidences from different contexts to increase validity. A
system of note-taking and record keeping is created that minimizes writing.
Checklists, inventories and narrative descriptions (such as learning logs) are common
methods of collecting observations. Assessment of process driven assignments would
focus on: Research effectiveness; Project work; Transdisciplinary skills;

Typical and non-typical behaviors; Behaviors over time (i.e. multiple
observations) ; Behaviors in different contexts, with synthesis of evidence.

Selected responses

Single occasion, one-dimensional exercises. Tests and quizzes are the most familiar
examples of this form of assessment. Assessment would be for example on: Written
Test performance; Oral Test performance; Quiz responses.

Open-ended tasks
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Are situations in which students are presented with a stimulus and asked to
communicate an original response. The answer might be a brief written answer, a
drawing, a diagram or a solution. The work, with the assessment criteria attached, is
included in the portfolio.

Assessment Tools

Rubrics—Is an established set of criteria for rating students in all areas. The
descriptors tell the assessor what characteristics or signs to look for in students' work
and then how to rate that work on a predetermined scale. Rubrics at times are
developed by students. The rubrics are used in all formative and summative
assessments.

Exemplars—Samples of students' work serve as concrete standards against which
other samples are judged. Generally there is a benchmark for each achievement level
in a scoring rubric. Teachers are encouraged to set benchmarks that are appropriate
and usable within the particular unit context.

Checklists—These are lists of information, data, attributes or elements that are
presented. A mark scheme is a type of checklist.

Anecdotal records—Anecdotal records are brief notes based on observation of
students. “Learning stories” are focused, extended observations that can be analyzed
later.

Continuums—These are visual representations of developmental stages of learning.
They show a progression of achievement or identify where a student is in the process.

Reporting: How do we communicate the information

Reporting on assessment at SIBS includes communicating what students know,
understand and can do. Reporting involves parents, students and teachers as partners
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and is honest, comprehensive and understandable to all stake holders. Here are the
ways that SIBS uses to report its recording of assessment:

Conferences and Meetings

Student-Led Conferences

The Student-Led Conference is a meeting in which the student displays and explains
their portfolio taking the parents through their entire learning process in the unit. The
conferences allow students to play an active role where teachers are present as
facilitators only.

Parent Teacher Meetings

PTM’s, as they are popularly called, are held to report on the learning of the students
from time to time.

PYP Approaches to learning are reported through a continuum, while all other
components of the programme are covered through the written comments. The
students’ information on the performance and development is communicated to
parents through many ways. The types of assessments used in the school are varied
and gives a holistic picture of the students’ progress.

School Events

Throughout the school year many events like the Science Exhibition, Art Exhibition,
Sports Day and other events demonstrate the students’ journey of PYP and also depict
the knowledge that they have acquired in all disciplines. At the end of each semester,
we will hold the closing ceremony to help the students know what they have done
great job and what to improve.

The PYP Exhibition

The PYP Exhibition is an example of a summative assessment. It is a culmination of
the entire Primary Years Programme. It happens in the final year of the Primary Years
(Grade 5 at SIBS), which aims to celebrate and share students’ learning with the whole
community. The exhibition provides a culminating experience of the learner’s
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engagement with PYP. It marks a rite of passage, both symbolic and actual, from the
PYP to the Secondary School.

All pieces of work taken in the PYP Exhibition are selected by the students and
include an exhibition reflection. The 5th grade students are expected to develop and
present their own collaborative unit of inquiry that showcases the essential elements of
the PYP. This is an opportunity for the students to exhibit the attributes of the learner
profile which they have been developing throughout the Primary Years Programme.

Portfolios

Students in the PYP create a portfolio based on a range of experiences and curriculum
areas. The portfolio is a collection of work selected by the students and teachers and is
a record of student’s involvement in learning. It is designed to demonstrate growth,
thinking skills, creativity, assessment strategies and reflection. Portfolios celebrate
students’ learning through the PYP showing the holistic development of the child,
both within and outside of the Programme of Inquiry in all disciplines.

Portfolios enable students to reflect with teachers, parents and peers in order to
identify their strengths and weaknesses as well as areas for improvement throughout
the year.

Students take ownership of their portfolios with the guidance of the teachers.

Portfolios are easily accessible to students. Students understand the purpose of
portfolios, the process used to compile them, and are able to explain why specific
materials are in the portfolios.

Portfolio content need not be limited to written work. The balance of ‘teacher-
selected’ versus ‘student- selected’ content in portfolios depends on the age and
maturity of students. Teachers help students learn how to thoughtfully choose which
items to include/keep in their portfolios and provide students opportunities to
thoughtfully remove items.
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Portfolios are stored in plastic display folders in classrooms. Students can show their
portfolio to the parents anytime and take it home at the end of the semester. The
students will get a new portfolio at the beginning of new semester.

Written Report cards

Report cards are developed keeping in view the local curriculum needs aligning with
IB Requirements. The Report card informs of student progress and areas of
improvement in various disciplines of UOI, Learner profiles and the Transdisciplinary
skills of a child.

To meet the National Education policy needs, Standardized Assessments are used as a
part of the whole school assessment policy.

Standardized Tests

Standardized assessments are used as a part of the whole school assessment policy in
an effort to gain as much information as possible about the student as a learner and
about the programme. Standardized assessments are specifically used for the following
reasons:

®To inform teaching

®To provide information which shows growth over time
® To provide comparison with a peer group

®To inform decisions about programmes

Third-party evaluation

1. Chinese and Chinese mathematics participate in the national assessment, the final
report will be sent;

2. English language usage, English reading and English mathematics participate in the
MAP assessment; the MAP test report will be sent twice a year;
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3. Physical education courses require physical health testing in accordance with the
"National Student Physical Health Standards", and a physical health testing report is
sent yearly.

Reflecting: How a feedback loop can impact student learning

Teachers have information that help them form groups, plan the programme and be
aware of those with special needs. Differentiation techniques are be incorporated to
ensure that different learning needs are met.

Assessment Policy Revision

This Assessment policy was drawn up in 2021 with the collaborative effort of SIBS
Head of School, PYP Coordinator and all staff. This document is still a work in
progress. This document will be revised every year in order to maintain our

assessment policy as current. In case of any new development it will be reviewed at
that time.
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